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Abstract 
This study sought to assess and recommend ways of solving the problem of students’ disruptive behaviour in 

the classroom in mixed secondary schools in Kisauni Sub-County, Mombasa County, Kenya. The objective of 

this study was to determine the relationship between classroom layout practices and student disruptive 

behaviour in the classroom mixed secondary schools in Kisauni sub-County, Mombasa County, Kenya. The 

data was collected and analysed using a descriptive design, and the study's target population included 24 

mixed secondary schools, 96 class teachers, and 840 form four students in Kisauni Sub-County. The study 

sampled 8  schools and 24 class teachers using both the purposive and simple random sampling techniques. A 

simple random sampling technique was used to select the actual students/respondents to participate in the 

study. Descriptive statistics computed included means, frequencies, standard deviation and percentages. In 

order to test hypotheses, f- and t-statistics shall be computed to test significant statistical differences at a 95 

per cent significance level. Data was presented in tables, diagrams and charts. There is a moderate correlation 

between practices on physical classroom layout and students disruptive behaviour (r =.305, p .000<.05, β = 

.305, p =.000<0.05, t = 4.914).  The study is significant in that it will help teachers understand different 

student disruptive behaviours in secondary school, which will give directions on how to curb such behaviours. 

The findings of this study shall be used by school administrators and the government. 

 

Key words: Classroom layout practices, classroom management practices, disruptive behaviour, learning 

environment, seating. 
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INTRODUCTION 

Students’ disruptive behaviour is a major concern in 
many parts of the world (Babinski, 2022). For 

decades, students and teachers have been troubled by 

disruptive behaviour in their classrooms (Gregory et 

al., 2021). Some kind of disruptive behaviour seems 
to be similar in character over time (Martinez & 

Losen, 2020). Students who engage mostly in 

disruptive behaviour also use drugs like Fags and 
alcohol (Monarque et al., 2023). Large-scale studies 

across many Countries in North America, Europe 

and the Middle East have shown that boys and girls 
tend to be victims of bullying at similar rates (Eijigu 

& Teketel, 2021). United States of America (USA) 

has identified disruption as the most serious problem 

facing the educational system of a nation. If students 
were bored, they were far more likely to look for 

ways to alleviate this boredom by talking and 

fighting (Explore Education Statistics, 2022).  
  

A 2021 study found that disruptive students can 

lower test scores and entire classroom academic 
achievement (Riden et al., 2021). In an annual 

student survey in Norway (Hepburn & Beamish, 

2021), almost 1/3 of the students claimed to have 

been disturbed by disruptive behaviours. The classic 
concept of a bully student taking other student’s 

money for lunch was the most common disruptive 

behaviour described in South Africa. Brunner 
(2021) reported that teachers in South Africa were 

becoming increasingly distressed about disciplinary 

problems in class. In South Africa, 38.8(%) of 

students reported that bullying was associated with 
poor academic performance (Mthethwa, 2021). 

Botswana's director of population and development 

stated during the 45th session of the Commission 
on Population and Development that the country 

was very concerned about the prevalence of alcohol 

and substance misuse among the Country's youth and 
adolescents (Sebeelo, 2021). Kimanya Secondary 

School in Masaka district were expelled for smoking 

marijuana and sneaking from school in Uganda 

(Scheier, 2021). 
 

School-wide approaches to disruptive behaviour 

involve implementing various programs by teaching 
staff to enforce positive behaviour and provide 

sanctions towards unwanted behaviour (Rafi et al., 

2020).  Slater and Main (2020) noted that one of the 

most prevalent challenges that teachers face is 
classroom management since disruptive pupils take 

up valuable learning time. Classroom management 

was considered a precondition for learning; effective 
teaching and learning cannot take place in poorly 

managed classrooms (Riden et al., 2021). Classroom 

seating has the potential to affect the classroom 
management level and the rate of disruptive 

classroom behaviour (Lintner et al., 2021). Positive 

behaviour, interaction, and learning environments in 

classrooms aim to prevent or decrease disruptive 
behaviour (Granero-Gallegos et al., 2020). Creating a 

positive class environment is important in preventing 

students’ bad behaviour and supporting academic 
achievement, where the recommended ratio of praise 

to reprimands is 4:1 (Caldarella et al., 2021b). It is 

apparent that student disruptive behaviour was, 
therefore, a problem that affects secondary school 

students locally, nationally and internationally. 

 

According to Aaas (2021), the conditions of 
students’ disruption in secondary classes in Kenya 

are disheartening as violent behaviour incidences are 

widespread and frequent. Okumbe (2018) did a study 
on the management of students' behaviour in 

secondary schools in Nairobi County, which 

observed that teachers used a wide range of methods 

to manage student behaviour in class. It was 
concluded that the effectiveness of the method of 

maintaining student behaviour depended on the 

traditions and ethos of their environments. 
 

It was clear that disruptive student behaviour was 

common in mixed secondary schools in Kisauni 
Sub-County. A student may consider talking with 

other students sitting beside them as perfectly 

normal, not aware of their effect on the other 

students or the class (Rogers, 2020). This has been 
detailed in the table below. 

 

 

 

 

 

 

https://www.editoncpublishing.org/ecpj/


 

392 

   
 

Journal url: https://www.editoncpublishing.org/ecpj/  

Table 1: Kisauni Sub-County Suspension of Students on SDB Statistics in Mixed Secondary School 

from 2020-2023 

Disruptive behavior 2020 2021           2022 SDB (%) for 3 years 

Sleeping 85 100           130 29% 

Drug abuse 80 90           120 27% 

Fighting 60 75           100 22% 

Noise making 20 40            45 10% 

Bullying 35 50            62 13% 

Source: Kisauni Sub-County Education Office- SDB statistics Sep 2022 

 
This situation calls for the need to investigate 

relationship between physical classroom  layout and 

student’ disruptive behaviour in mixed secondary in 
Kisauni, as there is a limited study done in the Sub-

County to discover the classroom management 

practices to be used to deal with students' disruptive 
behaviour.  

 

Disruptive behaviour was a serious problem facing 

secondary school students in Kenya, especially in the 
coastal region. Mixed secondary schools in Kisauni 

Sub-County have been experiencing student 

disruptive behaviour problems of various forms 
(Kisauni Sub-County Education Office, 2022). 

Kisauni Sub-County was chosen for this study owing 

to its cases of student disruption in mixed secondary 
schools. In 2020, the disruptive behaviour cases 

increased in that 5 out of 22 schools experienced 

bullying, sleeping, drug abuse and fighting among 

students in classes (Kisauni Sub-County Director of 
Education, ibid). According to Okumbe (2018), 

suspension was commonly used as a disciplinary 

method by teachers. It has been reported that many 
secondary school students in Kenya engage in 

disruptive behaviour in class settings (Babinski, 

2022). Mixed schools had more cases of disruptive 

behaviour than single girls or boys schools. Shier 
(2022) found that mixed schools had internal 

problems that were related to fighting and substance 

abuse among students. Disruptive behaviour is 
uncomfortable and may cause frustration, stress, and 

lack of motivation, as well as slow down social 

development (Mauliya & Rokhyati, 2020). 
Disruptive behaviour is particularly worrying, 

considering the fact that some abusers have been 

suspended from the classroom. The Ministry of 

Education had directed all schools to set up effective 

physical classroom layout to deal with students’ 

disruptive behaviour, which most of the schools were 

experiencing among the students (Kisauni Sub-
County Director of Education, 2022). It was, 

therefore, imperative to investigate the relationship 

between physical classroom layout practices and 
students’ disruptive behaviour in mixed secondary 

schools in Kisauni sub- County, Kenya.  

 

LITERATURE REVIEW 
Reflective of the traditional belief, learning was 

considered most effective when the teacher's delivery 

design effectively uses rows of desks to ensure 
individualised learning (Tobia et al., 2022). It can be 

deduced, therefore, that teachers should design good 

seating arrangements that facilitate learning and not 
cause any form of misbehaviour. It was good to allow 

students to sit with members of a group because life 

skills were taught in small groups. This provides an 

opportunity for free and thorough exchanges of ideas 
and increased individual participation. Some learners 

were not enthusiastic about pair and group work. Shao 

et al. (2020) worked with a classroom teacher to 
rearrange the classroom physical environment by 

creating distinct individual versus group workspaces. 

Pairing and grouping students appropriately in classes 

had a wide variety of levels. 
 

Rogowsky et al. (2020) found that 60(%) of one's 

learning style was a biological and developmental set 
of characteristics. Operating together reflects 

students’ positive approach to teaching (Tobia et al., 

2022). Wilburn et al. (2019) point out that classroom 
management is one of the most common challenges 

facing teachers because disruptive students take up 

valuable learning time. Research was lacking on how 
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sitting according to discussion groups, influences 

different forms of students’ disruptive behaviour. 
 

Classroom seating has the potential to affect 

classroom management levels and the rate of 

disruptive classroom behaviour (Tobia & Cerina, 
ibid). When teaching large classes, it is important to 

move students around so that they are not always next 

to the same partner. When students sit with group 
members, they can start interacting with their 

classmates, build better friendships and become more 

social (Mutua et al., 2023). Educators are obliged to 
develop positive relationships with all learners and 

help them feel a sense of belonging to other learners 

(Saro et al., 2022). Research was lacking on how 

sitting, according to discussion groups, influences 
different forms of drug abuse. 

 

Teachers use different criteria to arrange seating 
groups. If teachers were to work with groups of 

children and move between these groups, it makes 

sense that children should be seated together as a 
group and also apart from other groups. The social 

environment has a significant impact on health and 

social outcomes (Asino & Pulay, 2019). Tobia (ibid) 

postulates that there was an evident consistency 
between what the teacher was trying to do, what the 

pupils were to do, the kind of interaction that was 

intended and the configuration of the furniture. 
 

There are several types of seating arrangements 

available to choose from, including columns and 

rows, groups and pairs. The physical arrangement 
and the classroom environment features, such as 

seating arrangement and organisation,  can 

influence students’ behaviour and attention to 
academic tasks (Rogers, 2020). The students who 

choose to sit with their friends appear to be happier 

because they can sit by their friends and carry out 
small conversations. Class participation and better 

academic interaction decreased incidences of poor 

behaviour and  (Aaas, 2021). This was an important 

consideration because work can be done amongst 
peers, including reading prior to class (Bolden et al., 

2019). The physical layout of the classroom can 

contribute to appropriate behaviour and overall 
academic achievement (Shao et al., 2020). Research 

was lacking on how sitting according to friendship 

influences different forms of drug abuse in 
secondary schools. 

 

Classroom seating arrangements are usually under a 

teacher’s control and thus the teacher may choose 
from a variety of arrangements depending on the 

goals of the classroom activities (Mutua et al., 

2023). Experienced teachers seemed to have a better 

grasp of which strategies and techniques worked 
(Imms & Byers, 2017). Classroom set-up relies on 

assigned seating where teachers create seating charts 

and rearrange seating permanently based on how 
students behave. Changing the seating arrangement 

has affected student behaviour (Shao et al., ibid). 

According to research, the most effective schools 
have a well-organised environment and high 

academic standards (Zhang, 2019).  It was, 

therefore, clear that when teachers assign seats, it 

facilitates discipline in the classroom. Research was 
lacking on how permanent sitting arrangements 

influence different forms of drug abuse in secondary 

schools. 
 

When students are given the opportunity to choose 

their seats in class, they will likely sit near their 
friends, allowing students to feel comfortable, which 

influences them to be more talkative. This could 

cause distraction in class, taking away the learning 

of others (Tobia et al., 2022). This interaction will 
enable the teacher to detect those students who 

disrupt others in class (Clinton & Wilson, 2019) 

because they do not hide their behaviour from each 
other (Wilburn et al., 2019). When students are 

given the freedom to sit in a classroom whenever 

they want, they will always choose the location for 

themselves, which is to the teacher‘s greatest 
possible disadvantage (Rogers, 2020). Barksdale et 

al. (2021) comments that if learners feel safe within 

a classroom environment,  their behaviour tends to 
be more positive. Students who sit near the front and 

centre of the classroom get better grades and like the 

instructor more than students who sit at the back of 
the classroom (Tobia et al., 2020). Those students 

who sit further from the teacher are not singled out 

for communication as often as those seated at the 

front of the class (Clinton & Wilson, 2019). Bolden 
et al. (2019) found that teachers spent (70%) of their 

time in the centre front of the classroom, (15%) 

along the sides and the back and the remainder of 
the time in the aisles. It implies that sitting at the 

back was preferred by student disruptors. 
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Theoretical framework 

This research will be supported by the 
Classical/Scientific management theory. The theory 

guides an explanation of students' disruptive 

behaviour in class with classroom management 

practices used to handle disruptive behaviours. 
Fredrick Taylor believed that the reason most 

organisations fail is that they lack successful 

systematic management (Tintore et al., 2020). 

Larose a nd Chateauvert (2020) showed that the 

qualities of the classroom mentor were more 

important. Teachers are instructed that a good 
teacher's mark is to be in control of the class 

(Bokulich, 2020). Teachers should identify the cause 

of disruptive behaviours in the classroom, whether it 
is individual or collective (Kools et al., 2020). Taylor 

wrote that ―the best management was true science 

resting upon clearly defined laws, principles and rules 
as a foundation. 

 

The theory measures the application of five main 

classical management functions in the educational 
management process, namely planning, organising, 

directing, staffing and controlling. The class should 

come up with plans and objectives to deal with 
disruption in the classroom (Riden et al., 2021). 

Then, the class teacher is to organise and put the 

resources that are available in order of priority and 
preference. Teacher's management features were 

effective in solving problems (Granero-Gallegos et 

al., 2020). These enable teachers to shape 

appropriate behaviour effectively and minimise 
disruptive behaviours (Slater & Main, 2020). 

Classroom disruption is often indicated as the 

main cause of wasted classroom time (Babinski, 
2022). Classical management theory enables teachers 

to help students get things done, and students see 

how they owe it to the amazing insights they have 

every day to figure out how to manage time and 
energy for ideas to emerge and be shared.  

 
 

METHODOLOGY 

Research Design 
A descriptive survey design was used for this study. 

Descriptive survey design is used in preliminary and 

exploratory studies (Walter, 2021) to allow 

researchers to gather information, summarise, present 
and interpret for the purpose of clarification. 

McCombs (2019) noted that survey research was 

intended to produce statistical information about an 
aspect of education that interests policymakers and 

educators. 

 

Population of the Study 

Casteel and Bridier (2021) define a target population 

as the particular entity of people, objects or units to 

which a researcher can reasonably generalise his or 
her research findings. The target population 

comprised all 24 mixed secondary schools, 96 class 

teachers, and 840 form four students in mixed 
secondary schools in Kisauni Sub-County, Kenya. 

 

Sampling Procedures and Sample Size  
The target population comprised all 24 mixed 

secondary schools, 96 class teachers, and 840 form-

four students. Eight schools (30% of the target 

population) were sampled. Purposive sampling was 
used to sample 8 schools which are notorious for 

disruptive behaviour (Campbell et al., 2020). On 

average, each form four class has three streams. The 
researcher sampled an average of 3 class teachers per 

school to represent at least 100(%) of all form four 

class teachers. That is, from the 8 schools, 24 class 

teachers constituted the sample size (3 class teachers 
of form four classes in the 8 schools). Using Krejcie 

and Morgan's table of sample size determination 

(1970), a sample size of   265 was obtained from a 
target population of 840. A simple random sampling 

technique was used to select the actual 

students/respondents to participate in the study. The 
research implemented qualitative and quantitative 

data methods to measure the variables in the study.

 

Table 2: Sample Size 

Population Target population Sample size Percentage 

Class teachers 96 29 30% 

Students 840 265 30% 

TOTAL 936 294 30% 
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Mulisa (2022) stated that Selecting the sample 
was dependent upon the research problem. The 

sample size of this research will be 265 students, 

that is 30(%) of the population, at a confidence level 

of 95, according to the sample size calculation from 
Krejcie and Morgan table. According to Adam 

(2020), at least 30(%) of the cases per group were 

required for research. The actual sample consists of 
840 students and 96 class teachers. This sample was 

a convenient sample (Berndt, 2020). Table 2 gives 

more details on the breakdown of schools, students, 
and class teachers who were sampled 

proportionately. 

 

Instrumentation 
The research instruments used in this study were 

questionnaires. Questionnaires were the most 

reliable tool for collecting data on such phenomena 
(Alnaami & Masuadi, 2020). The researcher used 

the Teachers' and Students’ questionnaire. 

Questionnaires were administered to students and 
class teachers. Different students' disruptive 

behaviour was assessed using 6 items, asking 

participants to assess disruptive behaviour 

misbehaved by students in class. 

 

Reliability of the Instrument 

The researcher used a split-half method of testing 
reliability. Split-half reliability measures the degree 

of internal consistency by checking one-half of the 

results of a set of scaled items against the other half 

(Maier & Lakens, 2020). In the split-half technique, 
two scores are obtained for every person by dividing 

the test into equivalent halves. The researcher 

established the internal reliability of the instrument 
by using the Cronbach alpha method. It involves a 

single administration of the instrument, which yields 

greater internal consistency (Morey, 2020). By 

piloting the instruments, ambiguous items were 
removed. A reliability coefficient of 0.8 and above 

was considered acceptable (Willan & Thabane, 

2020). 

 

Data Analysis, Interpretation and Presentation 

Data analysis is the vehicle to generate and validate 
interpretations, formulate inferences and draw 

conclusions (Cho et al., 2021). The data collected 

was analysed using descriptive and inferential 

statistics. Data was coded and entered for analyses 
using SPSS version 25.0. The descriptive statistics 

calculated were frequencies, means, and percentages 

and p-values and T-tests were used to test the 
hypotheses (Gradesfixer, 2019). 

 

RESULTS AND FINDINGS 
The findings contain an analysis of the data 

collected with regard to the identified objectives in 

which the independent variables is physical 

classroom layout and influences on the dependent 
variables of students’ disruptive behaviour in 

Kisauni Sub County, were examined. 

 

Response Rate 
The respondents gave out a total of 294 

questionnaires, of which 29 were for teachers, and 

265 were for students. Of the questionnaires given to 
the teachers, all (100%) were duly received and 

found to be okay for data analysis.  

 
Table 3: Response Rate 

 Issued Returned Per cent 

 

Teachers 29 29 100 

Students 265 208 78.5 

Total 294 237 89.25 

 

Of the questionnaires given to the students, 226 were 

received. On examination, 18 were found to be 
wrongly filled with errors such as double ticks and 

blank areas. These were set aside, leaving 208, which 

were used in the data analysis, corresponding to a 
78.5 per cent response rate. The overall response rate 

was 89.25 per cent. According to (Madson & 

Cooper, 2021), this is an acceptable response rate 

that meets the acceptable standards of survey 
research. This is a sufficient response rate for 

providing information regarding the relationship 

between physical classroom layout and students’ 
disruptive behaviour in mixed secondary schools in 

Kisauni Sub County, Kenya. 
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Table 4: Responses on Practices in Physical Classroom Layout 

 Students Responses Teachers Responses 

Item Min Max  Mean SD Min Max  Mean SD 

Students who interfere with others sit 

near each other 1 5 2.93 1.381 3 5 3.93 .593 

Teachers arrange classrooms to 
minimise crowding  1 5 4.20 1.145 3 5 4.15 .864 

Students who disrupt others are usually 

in the same discussion group 
1 5 3.30 1.474 2 5 4.00 .964 

Students who disrupt others sit behind 

the rest in class 
1 5 3.54 1.454 2 5 3.28 1.192 

Desks for students who disrupt others 

are  placed  closely 
1 5 2.81 1.455 2 5 3.72 1.279 

Sitting positions are never changed  by 
the teacher during the entire year 

1 5 2.93 1.483 2 5 4.21 .726 

Students who disrupt others tend to sit 

near the window 
1 5 3.10 1.470 2 5 3.21 1.082 

Students who disrupt others tend to sit 
alone in class 

1 5 1.92 1.296 2 5 3.41 1.053 

Overall mean 
  3.09 1.395  

 3.74 
.969 

Combined mean 
     

 3.41 
1.182 

 

The results on the practices on physical classroom 

layout show that students had a higher mean in their 
agreement to two of the statements. These are 

teachers who arrange classrooms to minimise 

crowding, whereby the mean from the students was 
4.20 (SD = +1.145), while that from the teachers 

was 4.15 (SD = +0.864). The other group was 

students who disrupted others and sat behind the rest 

in class, which had a mean of 3.54 (SD = +0.454) 
from the students and a mean of 3.28 (SD = +1.192) 

from the teachers. Students who disrupt others tend 

to sit alone in class, which had the lowest mean 
observed among students with a mean of 1.92 (SD = 
+1.296); thus, according to the students, this happens 

only rarely. Among the teachers, students who 

disrupt others who are usually in the same discussion 
group had the highest mean, 4.00 (SD = +0.964), as 

compared to that obtained from students of 3.30 (SD 

= +1.474), which means it happens frequently. This 
agrees with the findings by (Apostolou & Keramari, 

2020) that when students sit with group members, 

they can start interacting with their classmates; they 

build better friendships and also become more social. 

Educators are obliged to develop positive 
relationships with all learners and help them feel a 

sense of belonging to other learners.  

 
The overall mean for students was 3.09 (SD = 
+1.395), while that for teachers was 3.74 (SD = 
+0.969). The combined mean was 3.41 (SD = 
+1.182), meaning that there is frequent occurrence of 
physical classroom layout practices in the schools. 

The results agree with those obtained from the 

reviewed literature, where it was found that the most 
effective schools are those with a well-organised 

environment and high academic expectations (Peled 

& Grinberg, 2022). Also, it was shown that students 

in classrooms where materials are organised and 
accessible have fewer disruptive behaviours than 

those in classrooms where materials are disorganised 

and in disarray (David-Ferdon, 2021). 

 

 

 

Table 5: Descriptive Statistics on Practices in Physical Classroom Layout 

Item  Never Rarely Sometimes Frequently Always Mean SD 
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Students 

who 
interfere 

with 

others sit 
near each 

other 

Teachers 0(0%) 0(0%) 6(20.7%) 19(65.5%) 4(13.8%) 3.93 .593 

Students 39(18.8%) 49(22.1%) 46(22.1%) 35(16.8) 39(18.8%) 2.93 1.381 

Teachers 

arrange 
classroom

s to 

minimise 
crowding 

Teachers 0(0%) 0(0%) 8(27.6%) 7(24.1%) 12(41.4%) 4.15 .864 

Students 6(2.9%) 18(8.7%) 29(13.9%) 30(14.4%) 125(60.1%) 4.20 1.145 

Students 

who 

disrupt 
others are 

usually in 

the same 
discussion 

group 

Teachers 0(0%) 2(6.9%) 7(24.1%) 9(31.0%) 11(37.9%) 4.00 .964 

Students 39(18.8%) 18(8.7%) 60(28.8%) 23(11.1%) 68(32.7%) 3.30 1.474 

Students 

who 
disrupt 

others sit 

behind the 
rest in 

class 

Teachers 0(0%) 11(37.9%) 5(17.2%) 7(24.1%) 6(20.7%) 3.28 1.192 

Students 31(14.9%) 20(9.6%) 43(20.7% 34(16.3%) 80(38.5%) 3.54 1.454 

Desks for 

students 
who 

disrupt 

others are  
placed  

closely 

Teachers 0(0%) 8(27.6%) 4(13.8%) 5(17.2%) 12(41.4%) 3.72 1.279 

Students 50(24.0%) 47(22.6%) 50(24.0%) 15(7.2%) 46(22.1%) 2.81 1.455 

Sitting 

positions 
are never 

changed  

by the 
teacher 

during the 

entire year 

Teachers 0(0%) 1(3.4%) 2(6.9%) 16(55.2%) 10(34.5%) 4.21 .726 

Students 53(25.5%) 25(12.0%) 64(30.8%) 15(7.2%) 51(24.5%) 2.93 1.483 

Students 
who 

disrupt 

others 
tend to sit 

near the 

Teachers 0(0%) 10(34.5%) 7(24.1%) 8(27.6%) 4(13.8%) 3.21 1.082 

Students 41(19.7%) 32(15.4%) 63(30.3%) 10(4.8%) 62(29.8%) 3.10 1.470 
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window 

Students 

who 

disrupt 

others 
tend to sit 

alone in 

class 

Teachers 0(0%) 5(17.2%) 14(48.3%) 3(10.3%) 7(24.1%) 3.41 1.053 

Students 114(54.8% 48(23.1%) 13(6.3%) 15(7.2%) 18(8.7%) 1.92 1.296 

Overall 

mean 

 
    Teachers 3.74 .969 

      Students 3.09 1.395 

Combine

d overall 

mean 

 

     3.41 1.182 

 
Students who interfere with others sit near each 

other, with 20.7(%) of the teachers saying it occurs 

rarely or sometimes and 79.3(%) saying it happens 
frequently or always. Among the students, 18.8(%) 

said it never happens, while 44.2(%) said it occurs 

rarely or sometimes, and 35.6 per cent said it 

happens frequently or always. Teachers arrange 
classrooms to minimise crowding, with 27.6 per cent 

of the teachers saying it occurs rarely or sometimes 

and 65.5(%) saying it happens frequently or always. 
Among the student respondents, 2.9(%) said it never 

happens, while 22.6(%) said it occurs rarely or 

sometimes, and 74.5(%) said it happens frequently or 
always. 

 

Students who disrupt others are usually in the same 

discussion group, with 31.1(%) of the teachers 
saying it occurs rarely or sometimes and 68.9(%) 

saying it happens frequently or always. 18.8(%) of 

the students said it never happens while 37.5(%) said 
it occurs rarely or sometimes and 43.8(%) saying it 

happens frequently or always. Students who disrupt 

others sit behind the rest in class with 55.1(%) of the 

teachers said it occurs rarely or sometimes, 44.8(%) 
said it happens frequently or always, 14.9(%) of the 

students said it never happens, 30.3(%) said it occurs 

rarely or sometimes and 54.8(%) saying it happens 
frequently or always. 

 

Desks for students who disrupt others are placed 
closely, with 41.4(%) of the teachers saying it occurs 

rarely or sometimes and 58.6(%) saying it happens 

frequently or always. Among the students, 24(%) 

said it never happens, with 46.6(%) saying it occurs 
rarely or sometimes and 29.3(%) saying it happens 

frequently or always. Sitting positions are never 

changed by the teacher during the entire year, with 

10.3(%) of the teachers saying it occurs rarely or 
sometimes and 89.7% saying it happens frequently 

or always. Among the students, 25.5(%) said it never 

happens, 42.8(%) said it occurs rarely or sometimes, 

and 31.7(%) said it happens frequently or always. 
Students who disrupt others tend to sit near the 

window, with 58.6 per cent of the teachers saying it 

occurs rarely or sometimes and 41.4(%) saying it 
happens frequently or always. Among the students, 

19.7(%) said it never happens, while 45.7(%) said it 

occurs rarely or sometimes, and 34.6(%) said it 
happens frequently or always. Students who disrupt 

others tend to sit alone in class; 65.5 (%) of the 

teachers said it occurs rarely or sometimes, and 

34.4(%) said it happens frequently or always. Among 
the students, 54.8(%) said it never happens, with 

29.4(%) saying it occurs rarely or sometimes and 

16(%) saying it happens frequently or always. 
 

This agrees with the findings by Greener (2020) that 

when students sit with group members, they can start 

interacting with their classmates; they build better 
friendships and also become more social. Educators 

are obliged to develop positive relationships with all 

learners and help them feel a sense of belonging to 
other learners.  

 

The results agree with those obtained from the 
reviewed literature, where it was found that the most 

effective schools are those with a well-organised 

environment and high academic expectations 

(Hawkins et al., 2020). Also, it was shown that 
students in classrooms where materials are organised 

https://www.editoncpublishing.org/ecpj/


 

399 

   
 

Journal url: https://www.editoncpublishing.org/ecpj/  

and accessible have fewer disruptive behaviours than 

those in classrooms where materials are disorganised 

and in disarray (David-Ferdon, 2021).  

 

Table 6: Correlation Analysis 

Variable Students Disruptive Behavior 

Physical Classroom Layout 

Pearson Correlation .305** 

Sig. (2-tailed) .000 

N 237 

 
Pearson Correlation .269** 

 

Regression Analysis 

Table 7: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .305a .093 .089 .69761 

a. Predictors: (Constant), Physical Classroom Layout 

 

The model exhibits a goodness of fit, as shown by 

the adjusted R2 value of .089. Accordingly, it can be 

inferred that changes in the independent variable of 
Physical Classroom Layout account for about eight 

point nine per cent (8.9%) of the variability in 

Students Disruptive Behavior. As a result, there are 

additional elements that contribute to the remaining 

91.1 per cent of the diversity in mixed secondary 
schools in Kisauni Sub County, Kenya. 

 

Table 8: ANOVA Test for Physical Classroom Layout 

Model Sum of Squares Df Mean Square F Sig. 

1 

Regression 11.754 1 11.754 24.152 .000b 

Residual 114.366 235 .487   

Total 126.120 236    

a. Dependent Variable: Students Disruptive Behavior 

b. Predictors: (Constant), Physical Classroom Layout 

 

The F test can be used to determine whether the 
multiple regression model as a whole is suitable 

(Cho et al., 2021). The F calculated value of 24.152 

exceeds the F table value of 3.942 (df. 1, 235, p=.000 
< .05). This result is important because it supports 

the discovery made by the regression model and 
shows that Physical Classroom Layout is an 

important predictor of Students Disruptive 

Behaviour. 

 

Table 9: Regression of Coefficients 

Model Unstandardised Coefficients Standardised Coefficients T Sig. 

B Std. Error Beta 

1 
(Constant) 1.731 .216  8.008 .000 

Physical Classroom Layout .328 .067 .305 4.914 .000 

a. Dependent Variable: Students Disruptive Behavior 

 

The model coefficient shows that Physical 

Classroom Layout is an important predictor of 

student disruptive Behaviour in the mixed secondary 
schools in Kisauni Sub County, Kenya (β = .305, p = 

.000). The t value = 4.914 is also significant. 

 

 

 

CONCLUSION AND RECOMMENDATION 

Conclusion: The study found that practices on 
physical classroom layout are an important factor in 

the implementation of classroom behaviour rules. 

The Pearson Correlation between Practices on 
Physical Classroom Layout and Student Disruptive 
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Behaviour shows there is only a moderately weak 

correlation between practices on physical classroom 
layout and implementation of classroom behaviour 

rules. The regression model coefficient shows that 

Practices in Physical Classroom Layouts are an 

important predictor of Student Disruptive Behaviour. 

 Recommendation: The physical layout of the 

classroom should represent the students' diverse 
cultural and linguistic qualities while also being 

consistent with specific learning needs. 
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